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AIMS OF THE POLICY 
 
At Northern Saints CofE (VA) Primary School we are committed to the highest quality of 
teaching and learning to raise standards of achievement for all children. We believe 
consistency is key to achieving this. Therefore, the purpose of this policy is to provide teachers 
and support staff with clear guidance around school's expectations for teaching and learning. 
It also reflects current research findings alongside the aims and objectives of the school which 
underpin our vision. 

 
Our mission statement – “Together We Rise”. 

 

1. Teaching 
Great teaching is the most important lever we have to improve outcomes for our pupils.  This 

was true before the Covid – 19 pandemic and continues to be vital. 

Explicit instruction, scaffolding, flexible grouping and cognitive and metacognitive strategies 

are key components of high-quality teaching and learning for pupils. 

Teachers must have a deep subject knowledge and a flexible understanding of the content 

being taught.   

High quality assessment is essential to great teaching, helping us understand what pupils 

have (or have not) learned.  Targeted diagnostic assessments support teachers to monitor 

pupils’ progress. 

Whole-school planning must focus on high-quality teaching and requires the support factor of 

sustained professional development, e.g. remote education.  

 

2. Targeted academic support 
Approaches to interventions, such as one to one and small group tuition, require close 

attention to effective implementation, ensuring sessions are explicitly linked to the content of 

daily lessons and that effective feedback structures are in place.  Such interventions are 

maintained over a sustained period and require careful timetabling and associated training so 

that delivery is consistent for staff and pupils. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



   
 

   
 

Component of high quality teaching Example 

Explicit teaching 
Explicit teaching refers to a range of teacher-
led approaches focused on teacher 
demonstration followed by guided practice 
and independent practice.   

  
A teacher might teach a pupil a strategy for 
summarising a paragraph by breaking up the 
strategy into small steps.  The teacher would 
initially ‘think aloud’ while identifying the 
topic of the paragraph to model the process 
to the pupil.  They would the give the pupil 
the opportunity to practise this skill, perhaps 
giving the pupil one paragraph at a time to 
support hem to focus on the information that 
is essential to the task. 

Scaffolding 
‘Scaffolding’ is a metaphor for temporary 
support that is removed when it is no longer 
required.  Initially, a teacher would provide 
enough support so that pupils can 
successfully complete tasks that they could 
not do independently.  This requires effective 
assessment to gain a precise understanding 
of the pupil’s current capabilities.  Support 
could be visual, verbal or written.  The 
teacher will gradually remove the support 
(the scaffold) as the pupil becomes able to 
complete the task independently. 

  
E.g. checklists as a visual scaffold to support 
pupils to independently complete a task. 

  
Cognitive and metacognitive strategies 
Cognition is the mental process involved in 
knowing, understanding and learning.  
Cognitive strategies are skills like 
memorisation techniques or subject-specific 
strategies like methods to solve problems in 
maths. Cognitive strategies are fundamental 
to learning and are the ‘bread and butter’ of 
effective teaching. 
Metacognition refers to the ways in which 
pupils monitor and purposefully direct their 
thinking and learning.  Metacognitive 
strategies are strategies we use to monitor 
or control our cognition, such as checking 
whether our approach to solving a 
mathematics problem worked or considering 
which cognitive strategy is the best fit for a 
task  

  
  
Graphic organisers represent a cognitive 
strategy that has been extensively 
researched with pupils with SEND.  Graphic 
organisers are used to organise knowledge, 
concepts and ideas. Examples include Venn 
diagrams. T charts of pros and cons, mind 
maps, cognitive maps, semantic maps, and 
chronology event chains.  They can be 
effective tools for supporting learning. 



   
 

   
 

Flexible Grouping 

Flexible grouping describes when pupils are 
allocated to smaller groups based on the 
individual needs that they currently share 
with other pupils.  Such groups can be 
formed for an explicit purpose and 
disbanded when that purpose is met.  It may 
be that a small group of pupils share the 
need for more explicit instruction to 
independently carry out a skill, remember a 
fact, or understand a concept. 
Allocating pupils to temporary groups can 
also allow teachers to set up opportunities 
for collaborative learning. 

  
A primary teacher undertaking a history 
lesson may be exploring the chronology 
through a local history text, using images on 
cards.  The teacher subsequently regroups 
pupils, to work with those who weren’t able 
to draw upon any background knowledge to 
identify the images and form an adequate 
chronology.  This small group can then 
seamlessly be supported to quickly initiate 
the subsequent writing task assignment. 

  

High Quality one to one and small group tuition 

Evidence indicates that small group and one to one interventions can be a powerful tool for 

supporting pupils.  High-quality teaching should reduce the need for extra support, but it is 

likely that some pupils will require high quality, structured, targeted interventions to make 

progress.  These interventions should be carefully targeted through identification and 

assessment of need and the intensity should be monitored.  Some pupils may make quick 

gains as they return to school full time, so assessment needs to be monitored – in a 

manageable fashion – over time.  

Where interventions are necessary, school should use structured interventions ideally with 

reliable evidence of effectiveness (such as EEF trial evaluations).  Some of the common 

elements include: 

• Sessions are often brief (15 – 45 mins) occur regularly (e.g 3-5 times per week) and 
are maintained over a sustained period of time (e.g 8-20 weeks). 

• Staff receive extensive training from experienced trainers or teachers. 
• The intervention has structured supporting resources and lesson plans with clear 

objectives. 
• Teaching assistants or academic mentors follow the plan and structure of the 

interventions. 
• Assessments are used to identify appropriate pupils, guides areas for focus and track 

pupil progress. 

• Connections are made between the out-of-class learning in the interventions and 
classroom teaching. 

Interventions should be applied using the principles of effective implementation described in 

the EEF’s guidance report 

Putting Evidence to Work: A School’s Guide to Implementation 

Reference: The EEF Guide to Supporting School Planning: A Tiered Approach to 2020-21 

 
 
 
Roles and Responsibilities 
 
Teaching and learning is a shared responsibility and all members of the school community 
have an important part to play.  

All members of the school community should work towards the school’s aims by: 

• esteeming children as individuals and respecting their rights, values and beliefs; 



   
 

   
 

• fostering and promoting good relationships and a sense of belonging to the school 
community; 

• providing a well ordered environment in which all are fully aware of behavioural 
expectations; 

• offering equal opportunities in all aspects of school life and recognising the importance 
of different cultures; 

• encouraging, praising and positively reinforcing good relationships, behaviours and work; 
• working as a team, supporting and encouraging one another. 

 
Teachers will endeavour to: 

• provide a challenging and stimulating knowledge-led curriculum, designed to build on prior 
learning and ensure pupils are knowing more and remembering more; 

• recognise and be aware of the needs of each individual child according to ability and 
aptitude; 

• ensure that learning is progressive and continuous; 
• be good role models, punctual, well prepared and organised; 
• keep up-to-date with educational issues; 
• provide clear information on school procedures and pupil progress; 
• have a positive attitude to change and the development of their own expertise; 
• establish links with the local community to prepare pupils for the opportunities, 

responsibilities and experiences of life; 
• work collaboratively with all involved in education to develop a shared philosophy and 

commonality of practice. 
 

Parents are encouraged to support their child’s learning by: 

• ensuring that their child attends school regularly, punctually, well-rested and in good 
health; 

• ensuring that their child arrives at school wearing the correct uniform and bringing 
necessary equipment; 

• providing support for the discipline within the school and for the teacher’s role; 
• supporting the work of educational targets and becoming actively involved in the 

implementation of any support programme; 
• participating in discussions concerning their child’s progress and attainment; 
• ensuring early contact with school to discuss matters which affect a child’s happiness, 

progress and behaviour; 
• support the school’s homework policy and give due importance to any homework; 
• ensuring that all contact addresses and telephone numbers are up to date and correct; 
• allowing their child to become increasingly independent as they progress throughout the 

school; 
• informing the school of reasons for their child’s absence; 

 
Pupils are encouraged to support the school’s aims by: 

• attending school in good health, maintained by adequate diet, exercise and sleep; 
• attending school regularly and punctually; 
• being organised, bringing necessary equipment, taking letters home promptly, etc; 
• conducting themselves in an orderly manner in line with the expected behaviour policy; 
• taking increased responsibility for their own learning. 

 
The community is invited to support the school by: 
 
• contributing to activities, such as worship, celebration days, specialist outings, clubs, etc; 
• presenting themselves as positive role models to be emulated; 



   
 

   
 

• organising activities and events throughout the year to extend and deepen pupils’ 
knowledge and skills; 

• supporting school events; 
• voluntarily helping in the classroom. 

 
 

 

 
 
CURRICULUM PLANNING 

 
Northern Saints Primary School’s planning is based on the following requirements: 
 

• The New Primary National Curriculum 2014 for core and foundation subjects; 

• The Early Years Foundation Stage Framework; 

• the Understanding Christianity for Religious Education; 

• National Physical Education for PE; 

• Language Angels for Spanish 

• Jigsaw PSHE programme for PSHE and Mental Health education 

 Long Term Planning 

• Our ‘Whole School Curriculum Map’ and individual Year Maps plot the content 

covered from reception to year six for each individual year group and each curriculum 

area; 

• It enables us to ensure balance and progression across the school, for pupils to 

revisit and embed prior learning and prepare them for the acquisition of future 

knowledge. When appropriate, cross curricular links are made to place new 

knowledge and skills in a meaningful context. Key vocabulary and concepts are 

mapped out and consolidated across a range of contexts and year groups. The 

curriculum is further enhanced by education visits.  

Medium Term Planning. 

• For English and mathematics, we use the National Curriculum Programme of Study. 

• For mathematics we use the Maths No Problem! scheme which has been developed 

in line with the expectations set of the 2014 Primary Curriculum. EYFS follow the 

WhiteRose Hub scheme of work.  

• For Science and the foundation subjects, our medium term planning is based on 

what we term our “knowledge-led curriculum”. What this means is that each subject 

leader specialist has carefully considered the essential knowledge that pupils should 

learn within each unit of work. It is the responsibility of individual teachers/phases to 

plan how this is delivered in the classroom (see short term planning). 

• In the Foundation Stage, our medium term plans are based on the Foundation Stage 

Profile.  

Short Term Planning 

• English Units of work are planned with accompanying flipchart. Toolkits are used to 
plan for a variety of genres.  



   
 

   
 

• Mathematics short term planning is taken directly from Maths No Problem, with 
adaptations made based on pupils’ prior knowledge and the needs of the class. 
Teachers produce a daily flipchart to accompany each lesson. 

• For Science and foundation subject lessons, a series of detailed lessons are planned 
by the class teacher to teach a unit of work. Mindful of teacher workload, these may 
be planned and shared across a year group and amended to meet the needs of 
individual pupils/ groups within each class. 

• Unit plans will include the following elements: 

− connect learning (flashback4) 

− Present new information (with modelling and examples) 

− Key knowledge and vocabulary 

− Construct and apply activities 

− Review/Plenary 

Subject leaders have a variety of roles. These include: 

• taking the lead in policy development and the production of schemes of work designed to 
ensure progression in their subject; 

• supporting colleagues in their development and implementation of units of work, and in 
assessment and record-keeping activities; 

• monitoring progress in their subjects and advising the Headteacher on action needed, e.g. 
undertaking a deep dive, collecting a range of evidence via lesson observation, work 
scrutiny, pupil voice and talking to staff; 

• taking responsibility for the purchase and organisation of central resources for their 
subjects; 

• using release time to support colleagues; 
• Deliver CPD; 
• keeping up-to-date through reading and attending relevant courses. 
 

GOOD TEACHING AT NORTHERN SAINTS 
 
Before each lesson teachers may: 

• Use formal and on-going assessments in order to determine where the children are in 
their learning and their next steps;  

• Establish a clear learning goal language arising from this assessment, the steps to 
success that will enable the children to achieve the learning and opportunities for both 
children and the teacher to assess progress against these; 

• Establish an initial ‘hook’ that will motivate and engage the children; 
• Contextualise the learning either by making it relevant to the lives and/or interests of 

the children, and where appropriate making cross curricular links; 
• Plan an appropriate structure of differentiated activities that will enable the children to 

engage in their learning and meet the learning; including the use of other adults and 
the timings of the lesson; ensuring maximum learning opportunities and catering for all 
learning styles. 

 
A lesson introduction may include: 

• Recapping on prior learning, allowing time for the children to look at their feedback 
from the previous lesson;  

• Sharing the learning with the children and referring to at different stages throughout 
the lesson to keep learning focussed; (There may be circumstances when the learning 
objective is developed later in the lesson e.g. arising from an investigative activity.) 

• Introducing subject specific language which is modelled by the teacher during the 
session with an expectation that the children will use the vocabulary in their verbal and 
written responses; 



   
 

   
 

• Putting the learning into context; explaining to the children why they are learning what 
they are learning and reminding children where else they may have encountered a 
concept; 

• Using appropriate resources, including ICT and other adults, in order to support 
children’s learning; 

• Ensuring there is a good balance between teacher and child talk and that all children 
are actively involved, engaged and challenged in meaningful activities; 

• A wide range of assessment strategies are used by both the children and the teacher 
in order to ascertain progress made and assessed in line with the National standard 
from the assessment performance descriptors for Reading, Writing and Mathematics; 

• Evidence of positive relationships between children, their teacher and the other adults 
in the room; everyone displaying good social and learning behaviours. 

 
The main teaching may include: 
• Informing the children of the learning, steps to success and specific language to be 

used; 
• Teacher modelling the process and task which is expected of the children, this may be 

a shared written composition where the writing process (including drafting and 
reediting) is exemplified. Likewise in mathematics, calculation strategies may be 
worked through with attention to correct setting out, carrying etc; 

• Using resources which stimulate, sustain and support children’s learning; 
• Appropriately differentiated questioning; 
• Good pace to the lesson; ensuring that it is not too quick that children are not 

understanding their work and are being left behind; but pacey enough that children 
remain engaged; 

• Secure subject knowledge demonstrated by the class teacher; 
• All children actively involved and engaged in their learning; 
• High expectations of children both in terms of their work and their learning and social 

behaviours; 
• Praise for the children when they do the right thing, achieve well and make progress; 
• A wide range of assessment strategies which are used by both the children and the 

teacher; 
• Evidence of positive relationships between children, their teacher and the other adults 

in the room; everyone displaying good social and learning behaviours. 
 

The group teaching may include:  
• Differentiated activities through prescribed outcome, support, resources, etc which 

match the learning and steps to success; 
• Opportunities provided for the children to talk about learning, experimenting with 

concepts, asking questions and learning in preferred learning style; 
• Teaching a focus group; moving that group’s learning forward and maximising all 

opportunities for learning; 
• Effective use of other adults both class-based TAs and Learning Support, in order to 

support learning and/or move it forward; 
• Mini plenaries, where appropriate, to either move learning on, consolidate learning or 

address misconceptions; 
• Children receiving positive and diagnostic feedback about their effort and their 

learning; 
• Time reminders to indicate to the children how long they have left to complete activities; 
• A purposeful learning atmosphere dependent on the task the children are completing. 
• Teachers asking a range of questions (comprehension, knowledge, application, 

analysis, synthesis and evaluation) to children in order to check understanding and 
move their learning forward; and increasingly expect the children to ask such questions 
themselves using the appropriate language. 

 
The end of the lesson may include: 



   
 

   
 

• Reference to the learning that has taken place and steps to success; 
• Teachers and increasingly children making assessments which will inform future 

learning; 
• The use of a range of assessment strategies; allowing children time to reflect on their 

learning, checking to see if they have met the lesson’s learning using the lesson’s 
steps to success; 

• Children receiving positive and diagnostic feedback about their effort and work;  
• Consolidation on the lesson’s learning, reflecting on whether the steps to success have 

been achieved, moving learning forward, addressing misconceptions, further peer or 
teacher modelling of work, making links to future learning. 

 
After the lesson may include: 

• Evaluating whether all the children or groups of children achieved the learning and met 
the lesson’s steps to success, and whether the children’s learning moved on and if it 
didn’t, why not? 

• Reflecting on which parts of the lesson went well, which parts were the children most 
engaged in; and which parts of the lesson did not go so well and why; 

• Reflecting on whether the work needs to be revisited at the start of the next lesson or 
does the learning objective need to be completely revisited again; 

• Feedback to small groups or individual children and mark learning- see Marking and 
Feedback policy.  

• Using assessment to inform future planning and next steps in learning and the 
assessment performances descriptors for reading, writing and mathematics to 
regularly moderate and ascertain whether the child is at national standard and what is 
needed in order for them to achieve this. 

 
 
QUESTIONING 
 
The use of open and closed questioning is vital to teaching and learning. Questions are used 

to assess children’s starting points, to deepen understanding and to check children’s progress. 

A range of question types should be used from literal to higher order. Children must always 

be given thinking time and a range of strategies are employed in this school to facilitate a ‘no 

hands up’ approach: talk partners, think-pair-share, lollipop stick replies. We teach children 

how to raise their own questions and how to use a range of techniques to find the answers to 

questions which have been posed. 

 
DIFFERENTIATION: 

So that we always have the highest possible expectations of individual learners and so they 
can demonstrate what they can do, understand and achieve, teachers will differentiate the 
curriculum according to individual needs by: 

• pace; 
• language levels; 
• content; 
• task; 
• relevance; 
• resources; 
• extension; 
• autonomy; 
• outcome; 
• teacher/adult support. 



   
 

   
 

 
Pupils with additional educational needs receive support in a number of different ways.  This 
may be through accessing the Language Provision class, additional time with the teacher, 
focused groupings, Teaching Assistant support, extra resources, pre-teaching and other 
methods, where appropriate. Extra support is given in the classroom from Teaching 
Assistants, who may work with individuals and/or small groups. Additionally, advice is sought 
from relevant external support agencies when and where the need demands it. 

If a pupil is unable to access the age appropriate curriculum, even with additional support, 
then they will follow a separately planned individualised learning pathway. 

 (See Special Educational Needs Policy).   

 
 
MONITORING AND EVALUATING 
 
Pupils’ work will be monitored and moderated regularly in each of the core curriculum areas by 
the subject leaders, Deputy Headteachers or the Headteacher. A termly review of monitoring 
procedures is held with all members of the teaching staff in the form of Pupil Progress Meetings 
which includes discussions around our whole school Provision Map and the impact of the 
interventions that are used. Subject leaders regularly monitor children’s books. The 
Headteacher and or subject/phase leader will observe class teachers in a specified curriculum 
area on a regular basis.  
 
 
Monitoring will regularly evaluate the learning through looking at any of the following areas:  

 
• Progress (in books, pupil discussion and test results)  
• Assessment (how teachers use planning to maximise learning)  
• Checking (in questioning used by the teachers to check understanding/ address 

misconceptions)    
• Marking (in written or verbal feedback in line with school’s feedback policy)  
• Teaching (through observation of methods and strategies used and the structure of 

the lessons)  
• Basic Skills (opportunities in which the teacher reinforces reading, writing, 

communication and mathematical skills across the curriculum)  
• Attitudes (how learning behaviours and social behaviours are promoted and 

embedded) 
 
The Headteacher and SLT may do ‘drop ins’ to monitor aspects of Teaching and Learning. 
Scheduled observations will also be used to inform the senior leadership team about SIP 
priorities and performance management objectives.   
 
Teachers should also see themselves as learners, and have high expectations of 
themselves; they should reflect on how they can improve and develop their teaching. Peer 
observation and team teaching is actively encouraged within school.  
 
TEACHING ASSISTANT ROLE: 

We have a number of support staff who play a central and specialised role in our learning 
processes. Key elements of their role are:  

• To support the teaching; either through direct delivery or by enabling access for 
identified children;  

• Supporting a small group within the classroom; 



   
 

   
 

• Overseeing a class when work has been set by the class teacher to release them to 
work with targeted individuals/groups; 

• Delivering intervention groups;  
• Carrying out assessments;  
• Preparing resources;  
• Supporting children with IEPs / Individual Behaviour Plans (IBPs) or statements of 

special educational needs. 
• It is an expectation that all teaching assistants are pupil facing during lesson 

time and preparation/ display work is undertaken when pupils are not in the 
classroom. 

 
 
CLASSROOM ORGANISATION: 
The learning environment will be managed in such a way as to facilitate different styles of 
learning. 

Opportunities will be made for: 

• whole class teaching; 
• group work, organised according to appropriate criteria (i.e. ability, mixed ability, 

friendship, etc); 
• one to one teaching; 
• collaborative learning in pairs or groups; 
• independent learning. 
 
All areas of the learning environment will be planned for, including, where appropriate, the 
outside areas, in order to ensure opportunities for a range of practical activities, which will 
develop appropriate knowledge, skills and understanding. 

The classroom will be organised to facilitate learning and the development of independence. 
For example: 

• resources in each area will be grouped according to curriculum subject; 
• book corners will be comfortable and attractive, with age appropriate books and themes 

displayed. Book loans from library will be available for curriculum topics and English genres 
taught that half term.  

• areas for imaginative play will change regularly, in order to give opportunities for a range 
of play and role-play which will contribute to learning in a purposeful manner; 

• pupils will be involved in the maintenance and care of all equipment and resources. 
• Classrooms provide a stimulating and purposeful learning environment, including thought 

provoking and stimulating displays. Excellence is celebrated in display and performance. 
Each child is given an opportunity to have work displayed during the school year. Sustained 
effort, including drafting and reworking, is encouraged to enhance standards.  

 
DISPLAYS: 

• At Northern Saints we strive to maintain a high-quality learning environment. Display 
is an essential component to both engage pupils in learning and celebrate high quality 
learning outcomes. Maths and English displays should be viewed as working walls with 
relevant prompts displayed to current learning. High quality pupil work should also be 
displayed from previous units of work. From walking into the classroom, the current 
topic should be readily apparent. Displays should burst from the wall, they may be 3D, 
have a focal point, and include photographic and written examples of pupils’ learning. 

• Each classroom is equipped with an easel and flipchart paper (lined and squared) to 
for teachers to model and co construct learning. This enables prior learning to be 
displayed on a “washing line” hung in each classroom and revisited in lessons. 



   
 

   
 

• All display boards in school will be backed with natural hessian.  

• Teachers are to use staples rather than drawing pins or blue tac to attach pupil’s work. 

• Each classroom will have the following display boards: 
 

− English Essentials (yellow border) 

− Maths Matters (blue border) 

− Science Display 

− Humanities topic 

− WAGOLL  

− Phonics/ Sounds-Write 

− School rules 

− Classroom rules 

− Consequence chart 

− Marking code 

− Letter join font 

− Number line 

− Washing line 

− Reflection area 

− House points and teams 

− “We are currently reading...” sign on door 
 
Classrooms must be clutter free. 
 
RESOURCES: 
Classroom and central resources are the responsibility of classroom teachers and subject 
leaders who ensure that: 

• there is a range of appropriate, accessible and labelled resources available for which pupils 
can select materials suitable to the task in hand; 

• all children know where classroom resources are kept and the rules about their access and 
use; 

• children are encouraged to act independently in choosing, collecting and returning 
resources where appropriate; 

• the library and computing hub is a valued resource and used appropriately; 
• children work together to establish an attractive, welcoming and well organised 

environment engendering respect, care and value for all resources. 
 

Each classroom will be equipped with a basic set of resources and books appropriate to the 
age range. Specialist resources will be stored in the appropriate curriculum resource 
cupboard/area, and will be regularly audited by the subject leaders. Consumables will be 
replenished as necessary. Staff may contact subject leaders with suggestions for specialist 
materials which may need ordering. 
Pupils will be taught how to use all resources correctly and safely, with care and respect and 
with regard for Health and Safety and waste. Care will be taken to ensure that resources reflect 
the cultural and linguistic diversity of our society, and that all pupils have equality of access. 

At Northern Saints CofE (VA) Primary School the use of visits and visitors to enrich the 
curriculum is valued and these are used throughout the school to widen children’s experiences 
and support learning across a range of subject areas. 

Time is a resource that we value. To maximise its use: 

• as children progress throughout the school they are encouraged to take greater control of 
their own learning, including their use of time; 



   
 

   
 

• opportunities for learning are maximised by ensuring that tasks are made specific by 
focused objectives; 

• teachers will encourage pupils to work within given time scales, and will facilitate the 
effective use of time through the provision of appropriate resources and planning extension 
activities; 

• all children engage in useful activities upon entering the classroom and know what to do 
between the end of an activity and the end of a session. 

 
Computing is a major resource, which is used across the whole curriculum. 

CLASSROOM PRACTICE 

All year groups follow a 2 week timetable; this is to ensure pupils receive their full curriculum 

entitlement. Core subjects are taught in the mornings and foundation subjects are generally 

taught in the afternoons. Each teacher receives PPA cover for a half day, when the PE 

curriculum is delivered by PE specialist HLTAs. 

Both Key Stage 1 and Key Stage 2 
• Timings will differ between year groups but mornings to follow the same sequence 

within each key stage. 

• CLIC daily ready for children entering the classroom. 

• Daily Reciprocal Reading/ Accelerated Reader/Reading for pleasure. 

• Daily English and mathematics lesson. 

• Wellbeing/ Circle time – flexible and responsive to need. May be 10 minutes at the 
end of the day. 

 
NOTE Worship times will be flexible in September and delivered in Year Group bubbles in 
the worship hall and as class worship in the classroom. 
 

 
Key Stage 1 Key Stage 2 

• Daily dedicated handwriting 
practise. 

• PE 3.5 hours (1.75 hours per week 
PPA time) 

• Science 2 hours  

• Music 1 hour 

• History and/or Geography 2 hours 

• RE 3 hours 

• PSHE/Jigsaw 1 hour 

• Art and/or DT 1.5 hours 

• Computing 1 hour  
 
 
TOTAL 15 hours 
 

• Spelling 3x per week/ handwriting 2x 
per week. 

• PE 4 hours (2 hours each week – 
PPA time) 

• Science 3 hours (e.g. long and short 
lesson) 

• Music 1 hour 

• MFL 1 hour 

• History and/or Geography 3 hours 

• RE 3 hours 

• PSHE/Jigsaw 1 hour 

• Art and/or DT 2 hours 

• Computing 2 hours (1 hour each 
week) 

 
TOTAL 20 hours  
 

 
 

 

 



   
 

   
 

 

 

 

 

 

 

 
 

KEY STAGE 2 TIMETABLE Week A and Week B September 2020 
(YEAR 6 EXAMPLE) 

 
 

KEY STAGE 1 TIMETABLE September 2020 WEEK A and WEEK B 
 

 
 

 

 

 

 

 



   
 

   
 

 

 

 

 

 
EYFS Timetable September 2020 

 

MATHS 

Morning Routine 

Children enter school with a soft opening from 8.45am to 8.55am. All year groups complete 

a 20 minute CLIC or SAFE maths activity from the whiteboard in mental maths workbooks or 

on whiteboards.    

CLIC 

• Counting – exploring the number relationship of a fact, counting it out and deriving it 

for themselves 

• Learn Its – spending time simply practising and recalling the fact 

• It’s Nothing New! – applying that fact to new contexts such as everyday objects, units 

of measure 

• Calculation – finally those elements of number knowledge and skills can be applied 

to larger procedures as pre-requisite background knowledge 



   
 

   
 

SAFE 

• Shape 2D, 3D, Coordinates etc… 

• Amounts Measures for distance, mass, angles etc… 

• Fractions Fractions of amounts, percentages, ratio etc… 

• Explaining Data Graphs, probability… 

Lessons 

Maths lessons are delivered daily in whole class 1 hour sessions, with only year 6 and year 2  

taught in differentiated groupings.  

In KS1 and KS2 maths lessons are introduced with a Flashback Four. Flashback 4 is a 

series of 4 quick questions covering objectives from a previous lesson, a lesson last week and 

then an objective from the previous term. These are quick calculations, True or False 

questions or multiple choice questions that can be completed individually or in small groups 

for discussion. 

Maths is taught using the Maths- No Problem!  teaching framework supporting pupils to gain 

a mastery level understanding of maths.  Friday’s lesson is a Problem of The Day using The 

White Rose Hub resource , completed in a maths exercise book.  

Maths journals work – Journals will be used to show additional practice of maths 3 times a 

week for KS2 and 2 times a week in Ks1, but more/less journal recording may occur depending 

on ability of the child.  

In a Maths-No Problem! lesson, concepts merge from one chapter to the next. Chapters are 

then broken down into individual lessons. Lessons are typically broken into three parts and 

can last one or more days. Pupils master topics before moving on. 

The three parts to a lesson are: 

1. Anchor Task – the entire class spends time on a question guided by the teacher. The 

children are encouraged during this time to think of as many ways as possible to solve 

the question as possible. 

2. Guided Practice – practice new ideas in groups, pairs or individually guided by the 

teacher. 

3. Independent Practice – practice on your own. Once children have mastered the 

concept, they use their reasoning and problem-solving skills to develop their depth of 

learning. 

EYFS teach maths using the White Rose Hub scheme of work. Time is built in daily for short 

adult-led focused inputs which can either be for the whole class or groups. This also includes 

songs, rhymes and games as well as the suggested prompts for learning. The children have 

regular opportunities to practice their counting and subitising skills and revisit prior learning. 

These inputs are followed up with short teacher led activities 2/3 times a week. Opportunities 

to practice new skills through play are also encouraged in the different areas of provision either 

independently or with adult support. 

 



   
 

   
 

English 

Early Reading and Spelling 

In EYFS and KS1 reading and spelling is also taught using the Sounds-Write quality first 

phonics programme.  The programme provides lesson plans that are clearly structured and 

easy to follow within a systematic, synthetic phonics programme. It teaches all key elements 

of conceptual understanding, factual knowledge, and the three essential skills of blending, 

segmenting and phoneme manipulation necessary for learning to read and spell. This is 

delivered on a daily basis for 20 minutes until all children achieve the automaticity that 

underlies the fluency of every successful reader. This programme is also used as a KS2 

intervention programme.  

Spelling 

• Spelling patterns are taught in block/units usually between 2-4 weeks long. This 
allows sufficient time for children to learn, practise and embed the rule/pattern and have 
opportunities to apply into written tasks.  
• Spelling lessons are taught daily in KS1 and x3 a week in KS2 and each should 
last for 15 minutes.  
• There should be a balance of teaching input and activities/games to practise the 
pattern across the unit. Teachers plan for small group additional support and catch up 
while the rest of the class are practising patterns through games or learning activities:  

 
 



   
 

   
 

Teaching Spelling:  

Please see the prompt booklet ‘Spellings: A Teacher’s Guide’ for prompts about teaching 
Visual, Auditory and Mind and method (VAM) strategies for spelling.  
 
Assessing Spelling:  

• Spellings should be tested at the end of each unit with a ‘traditional spelling test’ and 
then use the ‘circle, dot, insert’ technique to mark their own test and learn from any 
errors they have made.  
• After a time lapse of a minimum of 4 weeks, they should be retested through a 
dictation. This allows teachers to assess whether patterns are being retained over time 
and, where necessary, revisit patterns and rules that assessment shows the children 
have found more challenging.  
• Teachers should maintain class records by using the ‘Assessment Group Record’. 
This will ensure accurate recording of individual attainment in tests and give a class 
record of patterns and trends to inform future teaching and planning.  
• Revision weeks have been built in throughout the scheme of work to allow teachers 
to use assessment formatively and plan to address class, group and individual needs.  

 
 
Spelling homework: 
 
The number of spellings given should reflect the ability and needs of the child. Higher ability 
children may be given 5 spellings that represent the rule and they will be expected to learn 



   
 

   
 

those 5 + find other words using the same rule and then their spelling test will contain a 
selection of a range of words from that pattern. Less able pupils may be given a list of 5-10 
words containing the pattern and be tested on those words only. Middle ability children may 
have a mixture depending on the pattern. Teachers need to use their judgement to present 
the correct level of challenge.  
 

Guided Reading 

30 minute guided reading sessions are delivered daily using the Reciprocal Reading 

approach. Children are timetabled in small teacher-led groups.  

Reciprocal teaching refers to an instructional activity in which pupils become the teacher in 

small group reading sessions. Teachers model, then help pupils to discuss a text using four 

strategies: summarizing, question generating, clarifying, and predicting.   

During this time, the remaining groups read and complete comprehension quizzes on an 

online Accelerated Reading programme or use the Reading for Pleasure area of the 

classroom.  

Writing 

We teach the skills of writing through the selection of carefully chosen texts (including picture 

books and film clips) as stimuli. Where possible, these texts link to the curriculum theme being 

studied in each school term. The texts that are chosen are written onto our curriculum maps 

at the beginning of the year. Both fiction and nonfiction styles of writing are covered across 

the year to ensure ample coverage of the range of genres and writing styles that are required 

to be taught including: narrative, poetry, information texts, explanation texts, persuasive texts, 

recounts and discussions (in upper KS2).  

It is a requirement that all teaching sessions, including whole class, groups and one to one 

sessions, are planned for and a clear planning process based on the teaching sequence for 

writing is required to be evident in learners’ books. 

Teachers are also expected to provide regular opportunities for children to write in subjects 

across the curriculum. These cross-curricular writing opportunities are planned for in our 

termly timelines. Children are encouraged to apply the skills that they have been taught in 

English lessons to their cross-curricular writing; by doing so, they demonstrate that they have 

secured the skills necessary to be considered age-related writers. 

 

Handwriting 

Handwriting is taught daily at KS1 and 3 times a week in KS2, using the Letter-join 

Scheme. (See separate policy) Cursive handwriting is taught through a combination of 

interactive animations and worksheets. EYFS, KS1 and identified children in KS2 use line 

guided handwriting books while KS2 use plain, thin lined books. Teachers model all writing 

in lessons on lined flip chart paper using the Letter-join font.  

 

RE  



   
 

   
 

Understanding Christianity explores the significant theological concepts within Christianity 

as part of developing pupil’s wider religious, theological and cultural literacy. 

By addressing key questions, Understanding Christianity encourages pupils to explore core 

Bible texts, examine the impact for Christians and consider possible implications. Each unit 

incorporates the three elements: 

• Making sense of the text – Developing skills of reading and interpretation; 

understanding how Christians interpret, handle and use biblical texts; making sense 

of the meanings of texts for Christians 

• Understanding the impact – Examining ways in which Christians respond to biblical 

texts and teachings, and how they put their beliefs into action in diverse ways within 

the Christian community and in the world 

• Making connections – Evaluating, reflecting on and connecting the texts and 

concepts studied, and discerning possible connections between these and pupils’ 

own lives and ways of understanding the world. 

Each unit begins with a ‘way in’ and then offers teaching and learning ideas for each element. 

The teacher chooses how to weave together the elements, from making sense of the text, 

through looking at the impact on the world of the Christian, and helping to make connections 

with the world of the pupil, in order to achieve the outcomes. 

Homework   

We believe that homework should be set: 

• to involve parents in their children’s learning; 
• to help parents keep abreast of what their child can and cannot do; 
• to take advantage of the home context to apply learning; 
• to encourage children to talk about their work to their parents and explain what they are 

doing and how; 
• to extend the time for learning, thus enabling children to practise and consolidate their skills 

and knowledge and strategies; 
• to prepare children for secondary school experiences of homework; 
• to view learning as a lifelong process and not just restricted to school hours. 
 

At present, it is our expectation that: 

The school’s agreed practice for homework is that: 
 
• homework is set on a regular basis, for all years, in line with our homework policy;  
• homework will generally follow on from work which has taken place in class but may take 

many different forms, including reading, learning multiplication facts and spellings. It should 
not entail new ideas that require explanation from a teacher; 

• children should understand exactly what they are expected to do, how to do it, and how 
long it should take; 

• homework should sometimes involve the participation of the parents. 
 

Homework is set weekly on a Thursday and is expected to be completed by the following 
Tuesday. Homework will be posted by teachers on a Thursday using their online Dojo class 
story platform and will consist of : 



   
 

   
 

• Spellings matched to the spelling pattern/rule being taught that week. Tests will occur 
every three weeks, however children will receive a new set of words every week 
matching to the same spelling pattern /rule . See spelling section for information on 
how to differentiate spelling homework.   

• Reception and KS1 will be set an online activity matched to the sounds learned that 
week 

• Weekly My Maths and Education City activity matched to personal targets  

• Timetables Rockstars activity matched to personal targets 

• Intervention groups may also access Reading Plus accounts  
• All children have access to Letterjoin interactive handwriting programme    
• Reading book matched to phonic or accelerated reading level. KS1 and Reception 

will also choose a book to take home weekly for an adult to read to them e.g. Non-
fiction or novel.  

 

Example of weekly post and attached spelling homework word file :  

  

Teachers will monitor the engagement and frequency of completed homework by all pupils. 
Parental contact will be made if paper alternatives of homework are required. Paper copies 
will include: 

• Spelling list 

• Maths no problem photocopy 

• Multiplication activity 

Children will also be given the opportunity to attend a weekly year group homework club , 
where Chrome books and iPads will be available to access homework activities monitored 
and supported by year group teachers. 

BLENDED LEARNING  

In the event of long term closure or part-time attendance, staff at Northern Saints will continue 

to provide education and support to our pupils, using in-school teaching, remote learning 

and/or a combination of both.  



   
 

   
 

Blended learning at Northern Saints combines traditional classroom teaching with online 

education and digital learning tools, ensuring educational continuity through the assistance of 

a virtual learning environment. 

Depending on the circumstances, learning will be conducted using in-school teaching and 

learning, Microsoft Teams and Class Dojo.  This will ensure that the needs of all pupils are 

catered for and allow staff to keep in daily contact, providing a two-way platform for learning 

and teaching, in a professional and confidential manner with each pupil in their class.  

Teaching and learning can be tailored for the needs of all pupils, allowing for replication of 

classroom activity to the best of our ability. In all communications, we will adhere to our 

commitment to maintaining pupil wellbeing. 

Teachers will continue to receive training for Teams teaching to enable delivery of remote 

learning to all pupils. Every pupil will have access to a Microsoft365 email address to facilitate 

full access to remote learning on Teams. All parents currently have an email address linked 

to the class Dojo platform to enable staff to send direct messages to families, share 

announcements, and assign homework to pupils. Parents can also use this platform to 

communicate with class teachers.   

An audit will be completed to assess the IT needs of our families and government funding will 

be used to purchase IT equipment to facilitate remote learning. Pupil premium funding has 

also been budgeted to support the purchase of Chrome Books for learning hubs and 

iPads,which will be available on loan for remote learning purposes. Although Northern Saints 

preferred model of remote teaching will be through Microsoft Teams, we understand that 

sharing of IT is common for families with multiple siblings or that home Technoloy will not 

support the Teams and Dojo app, therefore paper copies of learning packs will be available 

for those families who request them. 

 

 
 

 

COVID ADDENDUM 
 

Recovery Curriculum 

Process: 

STEP 1: Review of Learning - the new class teacher meets with the previous year’s class 

teacher to review which elements of the English and mathematics curriculum were taught in 

depth in the previous terms, and which had a ‘lighter touch’. 

STEP 2: Links are identified between the previous and current year group objectives - These 

links are used to support teachers to understand how they can teach objectives from the 

previous year while still moving towards or into their own year group objectives during the new 

term 



   
 

   
 

At Northern Saints, we recognise that it is counter-productive to ‘leap-frog’ skills and 

understanding in order to ‘catch up’ to age related expectations as this results in gaps for 

children and a lack of security.  

English:  

 

• Teachers will use the Education Gateshead tracker to plan objectives for the 4 writing 

components. 

 



   
 

   
 

 

• Toolkits should be used to plan a recovery unit of English for every genre of writing  

Example of toolkit for Yr2 Biography.  

 

How to complete a tool kit:  

1. Begin at the centre of the toolkit and work outwards.  



   
 

   
 

Box 1- text, audience & purpose. It is vital that teachers begin by deciding why the children 

are writing and who they are writing for. This is essential information to share with children 

from the outset and throughout the unit. By referring to ‘the reader’ teachers can show 

children how to make choices to engage and inform effectively  

Box 2- effect: make the reader.  This is where teachers need to think about how the reader 

should feel. This  will determine the features in box 3. Precise choices will be made when 

children are taught to think carefully about the effect of the choices they make.  

Box 3- toolkit. Consider the writing features needed for a specific genre . These will include 

specific writing/genre features and literary techniques.   

Box 4- examples. This part of the process is essential and should not be missed. Teachers 

need to take the time to think about specific examples and sentences relevant to the 

audience and purpose. Consider voice, style and register. Completing this box will help to 

clarify what should be included to write effectively, what to avoid and how to build this into 

their modelled writing.   

 

Mathematics: In order to prioritise teaching time, and prevent ‘Maths anxiety’ in our pupils, this 

year we will use the following guide to plan our sequence of essential learning. 

Lesson Classification Guide 

Key Lesson 

A key lesson introduces something new like a new mathematical concept, method, language 

or image. All the sections of these lessons must be completed 

Combined 

This encourages our teachers to choose key elements from two lessons to make a combined 

lesson (blended learning), instead of covering two complete lessons quickly. Lessons that can 

be combined tend to be key lessons. They can be combined because they both cover the 

same key concepts. 

Independent 

Some topics are more straightforward than others. For example, when they are more 

informational than conceptual. These lessons will be completed by pupils as independent 

study units outside of school instructional time. 

Integrated 

Some lessons or topics can be integrated into other curriculum areas. For example, in Chapter 

13, Year 6: Position and Movement, Lesson 3 on measuring and comparing length can be 

adapted and delivered outside as part of a PE lesson. Teachers will decide on elements that 

can be integrated and will teach these elements in other areas of the curriculum. 

Non-Statutory 

All lessons are a statutory requirement unless marked as non-statutory. 



   
 

   
 

If Time Allows 

Some of the lessons within a chapter might cover the same objective and, in some cases, not 

all of these lessons need to be completed if time is an issue. Leaving out problem-solving 

lessons is not as detrimental as leaving out lessons on core concepts, due to the problem-

solving nature of every MNP lesson. 

Spiral Curriculum 

MNP Textbooks follow Bruner’s spiral approach, where topics are revisited at increasing levels 

of difficulty. New skills and concepts are clearly related to previous learning with the aim of 

progressively increasing competency. This means if pupils miss some lessons on a particular 

topic in one year, they’ll have a chance to revisit the topic the following year. 

Daily Mathematics Lesson Structure 

While the full impact of Covid-19 isn’t yet clear, our pupils may need extra time and support 

before they can move on to all of this year’s Maths No Problem material. 

In order to prioritise teaching time, and prevent ‘Maths anxiety’ in our pupils, this year we will 

use the following guide to plan our sequence of essential learning. 

 

Key Lesson 

A key lesson introduces something new like a new mathematical concept, method, language 

or image. All the sections of these lessons must be completed 

Combined 

This encourages our teachers to choose key elements from two lessons to make a combined 

lesson (blended learning), instead of covering two complete lessons quickly. Lessons that can 

be combined tend to be key lessons. They can be combined because they both cover the 

same key concepts. 

Independent 



   
 

   
 

Some topics are more straightforward than others. For example, when they are more 

informational than conceptual. These lessons will be completed by pupils as independent 

study units outside of school instructional time. 

Integrated 

Some lessons or topics can be integrated into other curriculum areas. For example, in Chapter 

13, Year 6: Position and Movement, Lesson 3 on measuring and comparing length can be 

adapted and delivered outside as part of a PE lesson. Teachers will decide on elements that 

can be integrated and will teach these elements in other areas of the curriculum. 

Non-Statutory 

All lessons are a statutory requirement unless marked as non-statutory. 

If Time Allows 

Some of the lessons within a chapter might cover the same objective and, in some cases, not 

all of these lessons need to be completed if time is an issue. Leaving out problem-solving 

lessons is not as detrimental as leaving out lessons on core concepts, due to the problem-

solving nature of every MNP lesson. 

 

 

Spiral Curriculum 

MNP Textbooks follow Bruner’s spiral approach, where topics are revisited at increasing levels 

of difficulty. New skills and concepts are clearly related to previous learning with the aim of 

progressively increasing competency. This means if pupils miss some lessons on a particular 

topic in one year, they’ll have a chance to revisit the topic the following year. 

Daily Mathematics Lesson Structure 

 



   
 

   
 

Year 1 

 Year 1 will provide a broad and balanced curriculum working within EYFS objectives, suitably 

paced to the developmental needs of the pupils. The delivery of Sounds Write will be twice 

daily.   

Year 3 

Teachers will be required to deliver the Y2 summer term’s phonics programme. Year 3 

teachers and teaching assistants will be trained in Phonics-Write to ensure high quality 

phonics lessons. Phonics and spelling will be delivered 3 times a week with additional phonic 

intervention for identified groups of pupils.  

Reading 

Guided Reading 

Both the teachers and pupil need their own copy of the book so that the adult can see what 

the child is reading without having to sit closer than 1.5m. The teacher will sit in front of the 

group of pupils or pupil so that they can hear well, prompt, teach and praise and also see the 

pupil’s reading behaviours – where they are in the book, what they do when ‘stuck’ etc  

 

Teachers should keep each group copies of the book/text in a folder so it can be used for 

more than one reading session (once a week guided session)  

Reading for pleasure books 

 A weekly selection of books should be provided for children in a box and wiped down at the 

end of the day by the TA. These boxes should be linked to your topic or English genre. 

Reading areas 

Reading areas should not be in used this term. Book boxes will be available for pupils to 

choose books from, but all pupils must read at their desk at allocated seating. The use of hand 

sanitiser must be enforced before and after choosing books from the selection provided.   

Reading books 

All pupils in KS1 and KS2 will be encouraged to read as often as possible at home. EYFS and 

KS1 will be given home reading books, while KS2 should choose home readers and Ac 

readers books in a year group slot on a Monday and return books on a Thursday.  

On Thursday, class teachers will quarantine these books in a box in their classroom for 72 

hours (over the weekend +1 day) before TAs sanitise them on Monday morning and return to 

shelves during non-contact time.  

Pupils cannot change books or return them on any other days. If pupils have completed 

reading a book/ ac reader mid-week, they should be encouraged to read online on 

https://home.oxfordowl.co.uk/ and KS2 pupils can be encouraged to use their accelerated 

reading  article accounts/ do a test. 

 

https://home.oxfordowl.co.uk/


   
 

   
 

See timetable for KS2 choosing home readers 

Monday  Year 3 Bubble 1.15-1.20pm 
Monday Year 4 Bubble 1.30-1.45pm 
Monday  Year 5 Bubble 2.50-3.05pm 
Monday   Year 6 Bubble 2.20-2.35pm 

 

 

Classroom 

Staff will ensure contact is reduced by: 

• grouping children together in their allocated classes 

• grouping children as a year group bubble 

• avoiding contact between year groups 

• arranging classrooms with forward facing desks 

•  maintaining distance from pupils and other staff as much as possible 

Children will be sat in rows, forward facing. The teacher will teach from the front of the class 

at least 1.5 metres distance from the front row of children. During small group sessions or 1:1, 

pupils must remain in rows, but may move around allocated seats, with the class teacher or 

teaching assistant 1.5 metres away. Teaching assistants can continue to support identified 

pupils, seated 1.5 metres to the side of pupil/pupils using their own box of resources to aid 

modeling and support (whiteboard, pen, number cards, Numicon, phonic cards etc)  

The use of hand sanitiser in the classroom must be modelled by adults in the classroom and 

encouraged as frequent as possible. Additional adults entering and exiting classrooms must 

always apply hand sanitiser.  

 

Intervention 

Lower Attaining Pupils  

Many teachers will be concerned about supporting lower attaining pupils in the current 

circumstances. There will be a number of children in every class who were either just 

beginning to get to grips with the year group curriculum back in March or who had large gaps 

in learning and were working within previous year group’s curriculum/objectives. There is 

also the unknown element of how much home learning took place and the retention of this.  

1. Plan keep-up and catch up interventions as in a ‘normal’ school year – don’t overload LA 

children’s days with intervention sessions that mean they miss out on P.E and the foundation 

subjects and outdoor learning and well-being time.  

2. While it is important to have high expectations for all, these expectations should also be 

realistic and celebrate the smaller steps that some children are able to make.  

3. Bear in mind cognitive load theory and overload.  



   
 

   
 

4. Good quality formative assessment and teaching and a good subject knowledge is what 

supports children to make progress and 2020-21 is no exception to this. Teachers will keep 

focused and dogged in their determination to close the gaps in basic skills and have  

confidence to know they are not expected to rush on with coverage at the expense of 

security 

(see also intervention in teaching and learning policy 2020) 

Pupil Well Being and support 

Pupils will meet with 2019-2020 class teachers on their return to school to support with re-

adjusting to school and closure. Reception staff will meet and greet year 1 children on their 

first 2 days back in school in the morning.  

Our PSHE curriculum, The Jigsaw scheme of work, is designed to: 

• support the rebuilding of friendships and social engagement 

• address and equip pupils to respond to issues linked to coronavirus (COVID-19) 

• support pupils with approaches to improving their physical and mental wellbeing 

The School Family Support Worker will provide more focused pastoral support where issues 

are identified that individual pupils may need help with, drawing on external support where 

necessary and possible. The Designated Safeguarding Team will also consider support for 

the needs of particular groups they are already aware need additional help (for example, 

children in need), and any groups they identify as newly vulnerable on their return to school. 

If required, the school nurse as a leader of the healthy child programme can offer a range of 

support including: 

• support for resilience, mental health and wellbeing including anxiety, bereavement 

and sleep issues 

• support for pupils with additional and complex health needs 

• supporting vulnerable children and keeping children safe 

PSHE lessons will continue to educate pupils on the importance of personal hygiene. 

Teachers will promote the washing and cleaning of hands thoroughly more often than usual 

and ensure good respiratory hygiene by promoting the ‘catch it, bin it, kill it’ approach. Building 

these routines into our school culture, supported by behaviour expectations, will  help ensure 

younger children and those with complex needs understand the need to follow them. 

Behaviour 

We are launching our new behaviour policy in September, where children will be recognised 

for their achievements and will be given to opportunity to earn a range of different rewards. 

Further details about the new behaviour system will be shared with all parents and children in 

the autumn term.(please see separate behaviour policy)  

Worship 

Whole school worship will not take place. This will be replaced by class worship and year 

group “bubble” worship in the PE hall and Worship Hall. Whole school online celebration 

worship will be facilitated through Microsoft Teams. Small groups of children may sing but 

not whole class/ year group – as stated in DfE guidance at the time of publication. 

https://www.gov.uk/government/publications/healthy-child-programme-0-to-19-health-visitor-and-school-nurse-commissioning


   
 

   
 

PE 

Pupils should be kept in consistent groups, sports equipment thoroughly cleaned between 

each use by different individual groups, and contact sports avoided. 

Outdoor sports should be prioritised where possible, and large indoor spaces used where it 

is not, maximising distancing between pupils and paying scrupulous attention to cleaning 

and hygiene. 

Pupils will change for PE in accordance with usual school policy.  

1. Activities such as active miles, making break times and lessons active and 

encouraging active travel is still permitted to help enable pupils to be physically active 

while encouraging physical distancing. 

Educational visits 

The Government continue to advise against domestic (UK) overnight and overseas 

educational visits at this stage.  
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